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THIS FROJECT WAS INITIATEC TO HELF FUBLIC SCHOOLS MEET
SOME OF THE MAJOR REHABILITATION NEEDS OF MENTALLY RETARCED
FUFILS THROUGH A COORDINATEC PROGRAM OF SERVICES FROVIDED BY
SFECIAL ECUCATION AND VOCATIONAL REHABILITATION. THE 24 STEFS
IN THE PROJECT INCLUDED--(1) A COOFERATIVE AGREEMENT OUTLINED
INDIVIDUAL AGENCY AND RECIPROCAL RESFONSIDILITIES, (2)
EXISTING AND FLANNED SECONDARY SFECIAL ECUCATION FROGRAMS
WERE EVALUATED, AND SEVEN SCHOOLS WERE SELECTED TO
FARTICIFATE, (3) A STATE LEVEL RESOURCE COMMITTEE WAS
AFFOINTED, (4) ON THE BASIS OF A 57-1TEM EVALUATION, 3,636
FUFILS WERE REFERRELC FOR SERVICE, (5) A VOCATIONAL AFFRAISAL
SERVED AS A BASIS FOR INDIVIDUALIZEDC FPREVOCATIONAL TRAINING
FLANS, (6) 771 PFUFILS PARTICIFATED IN ON-CAMFUS TRAINING
STATIONS, (7) LOCAL RESOURCE COMMITTEES HELFED DEVELOF
WORK-STUCY PROGRAMS IN WHICH 63¢ FUPILS FARTICIFATEDR, (8)
VOCATIONALLY ORIENTED CURRICULUM GUIDES WERE CEVELOFEC IN
THREE SCH2OLS, (9) VOCATIONAL REHABILITATION ADJUSTMENT
COUNSELORS WERE ASSIGNED, (19) JOB FLACEMENT OFFORTUNITIES
WERE CEVELOPEL THROUGHOUT THE STATE, (11) FOLLOWUF SERVICES
WERE FROVIDED, AND (12) A COOFERATIVE INSERVICE FERSONNEL
TRAINING PROGRAM WAS INSTITUTEC. THREE OF THE NINE
CONCLUSIONS WERE~-=-(1) THE LENGTH OF TIME IN THE COOFERATIVE
FROGRAM WAS SIGNIFICANT AS IT RELATED TO JOB FLACEMENT, (2)
THE FUFILS' 1@ WAS NOT USEFUL IN FREDICTING SUCCESSFUL
EMFLOYMENT, AND (3) ON-THE-JOB TRAINING AFFEARED TO BE A
t FRACTICAL AFFROACH. (EM)
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SUMMARY

Project 836 was initiated to assist public schools in neevineg some
of the major rehabilitation aceds of mentally retarded pupils throusi
a coordinated program of services provided by special ecducacion and
vocational yehabilitation. The project was developed to denonstrate
the cffectiveness of providing vocational rohabilituntion sevvicis to
selected pupils concurrently with otlier sccondayy cducational and
vocational training cxperiences. §ince the vocationul rehabilltation
of the educable mentally retarded was viewed as a scaote ond communL Ly
responsibility this project emphasized the utilization of state zand
local resources in a cooperative effort betwcen divisions of the State
Department of Education, local school systems, and other agencies on a
state-wide basis.

The objectives of this Rescarch and Demonstration Project, as

stated in the initial proposal were divided into nine areas. These
areas were: *

1 To encourage community evaluation of current prozrams for and
needs of mentally rctarded individuals,

II To stimulate the utilization of all community resources in-

program evaluation, planning, and provision of educational -
services to the mentalily retarded.

III To cooperate with the Division of Instruction und local school
systems in the development of meaningful and effective curricula
for the mentally retarded and the utilization of community
resources in secondary programs.

IV  To cooperate with the Division of Vocational Education and private
.vocational schools in the development of vocational training
programs for the mentally retarded. '

\' To cooperate with state and loczl school offizials and local
vocational réhabiluitation counselors: in evalua’ ung the
vocational potential of mentally retarded pupils participating
in secondary programs throughout the state,

VI To involve vocational rchabilitation counselors to a greater

Xtent in the vocational rehabilitation of the mentally
retarded.

VII To copperate with local school systems, local vocational
education representatives, local vocational rehabilitation
counselors, local ggenties and organizations in the development

of work-study programs, on-the-job training, and employment
opportunities, ' ‘




VIII To assist in the provision of counseling, puidance, and placement
' services to wmemtally retacded pupils partieipating in the
sccondary prograns., -
IX To incrcase substantially and moxe effcctively the aumber of
mentally retarded individuals being prepared for remunerative
cmployment.

The impiementation and development of the program tnonsored by
this Project required a sexies of phases or steps. Althoush the _
sequence of these steps varied to some extent depending upon local
circumstunces, the methodology of the project was as follows: !
Step One  The first step was taken prior to the submission of an

application for the grant. Staff members in Vocational
Rehabilitation and Special Education at both the state
and leocal levels had carried on a dialozue which refined
the project objectives and insured acceptance of the
pProject services.,

, Step Two A Cooperative Acrecment was approved by the Division of
Vocational Rehabilitation and the Uait, Services for
Exceptional Children, Division of iImstruction, within

the State Department of Education. This agrecmen

outlined individual agency and reciprocal responsibilities
in the project. '

, Step Three Project staff and representatives from Special Education

. : evaluated existing and planned sccondzry special education
programs and selected seven school systems to participate
in the project,

- Step Four The superintendent of cach approved iocal school system
signed the ansreement with Vocational Rehabilitation and
Special Education whercin ecach party agreed to provide
specific services for the educable mentally retarded
in a secondary school sctting,

Step Five A State Level Resonyrce Committee comprised of ageucy and
organization represcntatives was appointed to provide
counsel and assistance in the solution of problems
encountered in the initiation, development, and expansion
of project services,

Step Six In addition to a project director, Vocational Rehabili~_
tation assigned a program supervisor as project coordinator,
and three cxperienced vocational rehabilitation specialists
in mental retardation to the project. Each specialist, or

. Vocationa] Rehabilitation Consultant, was assigned to
work with participating school systems in contiguous
geographi tal areas where he provided consultation and

-




~ Step Saven

Step Eight

Step Nine

coordinated Vocational ...aabilitation servieces. Tt was
anticipated that the Vocational Kehabilitation Consultant
would confine himself to adviscacnt and consuléncion ﬁ
in the following avcas: (1) sccoidury eurriculum F
cvaluation and enrichment, (2) vocuarional evaluation,

(3) work-study programs, (4) vocational training, (5) on-

the-job training, (6) case work, (7) job placcnent and

(8) follow-up. The Consultant performed these functions

and in addition carriced pupil-clients on his case load in

referred status,

Special Education zssizned a State Consultant in Mencal

Retardation to give priority in his work te the school
personnel in systems partieipating in the project.,

Pupils were referrad at age 14 to the Vocational Rehabilie
tation Consultant by Special Education teachers. Teachers
utilized a referral and appraisal instrumeant to NITOVidGe
basic educational infovmation and an evaluation oi thc
individual &s he compared with an average person of the
same age, race, and sex on the basis of some fifty-saven /- '
criteria of pcrsonal, social, cmotional, and vocational

adjustment, This appraisal alerted the teachers to the
traits and skills which are significant in the voecational
rehabilitation of the mentally retarded. This cuapleted
instrument constituted a genesis for an individuclizoed
curriculum. During the project period three thousand

six hundred and thirty-six pupils were referred for
service., .

Pupil-clients were scheduled for a vocationzl anpraieanl
clinic which was coordinated by the Vocational Reiiabili-
tation Consultant. In the cliniec a licensed ps&chologist
interviewed the pupil-client, administered intelligence
and projective tests, and developed a psycholormica
evaluation report. The consultant administered vocational
tests, completed necessary rehabilitation forms, authorized
and arrvanged for a physical exanination, and revicead all
available data with the psycholosist, This in‘formztion
vas used to establish eligibility, ascertain fcasibility
and identify problems which should receive attertiom in

the project. The vocational potential of two thousand i
and fifteen pupil-clients was evaluated over the five l
year period, d

During a subsequent home visit the consultant ~JAterviewed
one or both parents, described the services available
through the project, interpreted test results, secured
additional personal and sociological information; and
secured written consent for the pupil-client to participate
in the project.,




Step Ileven

Upon the receipt of wedical wnud psychalogical avaluation
weports, a veeations! envolsal repori was duevelejoa by
eport

the Vecational Wehabillitation Cousultant. Tals o
sumnarized background information, educasionai acaieve-
ment, physical capacitics, intellectual capaciiias,
emotional factors, wvocational vest results, and vocational
implications., The teacher received a copy of this report
and the data upon which it was baged,

Step Twelve

Pupil-client nceds identified in the wvocational appraisal
report served as a basis for the development of a nra-
vocational traininz nlan by the consultant, teacherr,
pupil-cliciit and his pareats. This plan included a
counseling statement, vocational preference, speeial and
regular cilass assignments together with recommended

school work~in and scheol work-out pre-vocational training

. experiences.

Step Thirteen |
Trainine stations were developed on-campus for cligible |
and feasible pupil-clients within the 14~16 age range
to provide opportunitics for developins basic worker.
traits and skills and enhancing personal and socizl
adjustment. School peisonnel who supervised theso jobs
made monthly reports to the teacher and the Vocational
Rehabilitation Consultaant. These reports provided a
mechanism for other school personnel to participate
in curricula revisions. The Special Education tcucher
coordinated this phase of the project in which seven
hundred and seventy-one pupil-clients participated,

Step Fourteen

Local Advisory Committecs for Special Education were
expanded to constitute Local Resource Committeus which
K included representatives from agencies and organizations
- having a special interest in or a responsibility Jur tuc
mentally retarded., Community lecaders and represcntatives
from civic clubs participated in the activities of this
committee., The Local Resource Committee provided guidance
to project staff, helped interpret the prosram €o the
v community and stimulated the development of services and
facilities for the mentally retaided in the conmunity.
‘Membexs of this committee provided assistance in identifying
training stations and job opportunitiecs foi pupil-clicats,
It was not feasible to develop a Local Resource Committee
for each participating school or system. However, key
people in the various comminities served as an informal
resource committee., During the course of the project
the Local Resource Committee tended to become less formal
but more flexible and effective.

P




Sten Fifteen

Step Sixteen

A work-study progran was, developed in enel of cia oyiinal !
and subsequently spproved schonl systems Vil e wuniscance

of school personncl, resourcs commitlee MOLLGTS, eolnnmity
leaders and businesswen. Pupll-clionts were wloned in a

serdes of jobs din the ceammdty wiich scevad as Loaning
stations., Their rotation amonr seleeted training atations
abeut every semester was desisned to refinc the evnluation,
develop basic worker teaits and skilles; nrovide a work
experience backaromid aad select the buesl voeatimnal
objective. Seven hundred and thirty-six pupil-clicats

who were 16 yecars of agme or above participated in this
phase of the project.

N

n

Flexibility was buile into the work study progran thiroush
provisions which ranged from payiang the busitessman cuition
for the initial placement of a pupil-clieac in a truining
station to provisions for the businessmen to pav che
pupil-clients the wminimum woge. The client's abi ity to
do the job was the determining factor. Pupil-clients
recejved school credit for these training station
experiences, The Vocational Rehabilitation consultont
assumed the primary wesponsibility for sceuring trainin
i

”r
~
stations off campus and supervising pupils who participa

P ted,

School-Conmunity resouirces were developed during the second
and gubscquent years of the project., Work labnwnborics v
were developed on campus to refinc vocatiomal cvaluation
and augment adjustment training prior to placeinent in
commercial training stations off campus. ‘In Atlanta, the
A, P, Jarrell Pre-Vocational Evaluation and Troinine

Center was developed to serve as an intermediavy step

between training station experiences on canpus and ia
commercial establishments in the community. In addition

to these facilities waich were developed specifically

for pupil-clients in the project, five workshops in the

state developed evaluation and adjustment services for .~
project clients, Seven hundred and thirty-two pupil- L
clients received services from facilities. Progress

reports from staff members in these facilities contained
helpful suggestions for curricula revisions. .

1

Step'Seventeen

In addition to the individual curricula revisions, project
activities influenced the development of a vocationallw

orientated curriculum gnide in thiee school systems and =~

the development of a Guide to Curriculum Development for .
Educable ientally Retarded Children. by the Unit, Services
for Exceptional Children.

. [N ——
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Fichteen

g

Counseling wus »rovided Cheouriout the nroject by L
Vocational Rehiabdlitacion corLuatant, school pocoonnel,
facility personnel, wna businesshen who upervioed pupile
clients on training scations,

It was anticipated in tho orivinal dasinn of the projec

jeet
that Vocational Rehabilitatica counselors in the renoral
program would wccept clients o) Lhis proifcet on thals

o,
& .

case leoads and provide indicated Vocationnl R vl lication

services including counsceline., For roasons onieated
in the narrative, this objective of the project wes not

achicved. Therefonre, vocaticunl rehabilisation ndd: =ment

b vt Eded [ "ms® Wil

counselors were assigned duying the fourtn yveey ol the

projcet to work full-time with the educchie mentaily
retarded pupil-clicats from refercal throuch closura.

He performed the function pianned for the loea Yocational

Rehabilitation counsclor and some of fhe functions of the
Vocational Rehzabilitation consultant.

Nineteen

Step Twenty

The assignment of counsclors for the mentslly retorded
permitted the Vocational Rehabilitation consulinnt to
resume the role originelly planned - the provision of
consultation and the development of coammunitv rorouracs,
He supervised the counselors assigned to the nroject aand
coordinated the provision of Vocational Rehabilitation
sexvices to the mentally retarded within his assigned
geographimal area.,

Vocationzl tvamining was provided primarily throusn -
the-iob tuaining. Althoush one of the nroject objectivaes
was to develop specific training in state trade scihools,
the high academic requirements and z shift to technieal
training in these scihools made it impossible to achicve
this objective cemplctely during the project period,
liowever, a limited number of pupil-clients received
specific vocational training in commercial trade schools.

ne

Step Twenty-0

Job_placement opportunitiecs were developed throughout

the state by Resource Committece members, public school
personnel and project staff. Employ-ant for the retarded
was secured in private enterprises, public institutioas ,-
and in the Federal government., The Vocational Rehabili-
tation counselor for the mentally retarded assumed the
primary responsibility for job placement.

L}
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Staen WWunLv~Lwo .

Step Twcngy-TQEQQ

Po]ln\»un serwvices ware provided by pij‘CL stafr to
insure that the pupil-client adjusted satis factorily in
their employment,’

?

Rensbilitation in this nroject inecoared, as antiaipated,
' in proportion to the tenujye of tile wroject in a cehool ' |
svstem and the number of punil-clients sorved, - Closuzes
»increased from oae the wirst y;ar to aine, forty-~icur, |
one hundred and scven, and two hundred and ten recpectively |

for cach subsequent year of the project. -

’
1

Step Twenty~TFour |

L}

In an effort to improve communication betwecen Vocational
Rehabilitation and Special Education and te up-grade he .
quality of services provided to the retarded, a Cecowciative :
In-Service Tcaining Piopran was instituted throu h the use i
|

of Extensiva and Improvement Tunds.

=

Conclusions: , . 5

1.

2,

3.

b

Seven of the nine objectives of this projeect were fulfilled with
varying d2grees of success as reflected in the various chapters
of this report.

The methodology was shown to be worlkable as revised and demonstrated
by the fact that the number of syscems included in this damonsiration
project increased from seven to thirty-five, the nuuber of pupil-
clients increased from three hundred and thirty-eight fo threc
thousand six hundred and thirty-six, and the number of rchabili

tations Iincreased from one the first yeuar to two hundred and tea the
fifth year of the project.

Vocational Rchabilitation services can be provided the wmencally
retarded concurrently with othiexr secondary school expericuces.
One hundred and sixteen out of the one huadred and twenty-Zive
people concerned with this project at the local level sesponded
to a questionnaire whicih revealed that approximately 80 per cent
of the respondents believed that the project was an effective,
way to meet the vocational rechabilitation needs of the adolescent
mentally retarded,

J

The case service cost for the rchabilitation of pupil-~clients

through this project was r:latively low as demonstrated by the
fact that the average case service cost per rehabilitant was ,
two hundred and forty-scven dollars ($247). ' ]

The length of time in the cooperative program is significant as
it relates to job placement.

[
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9.

The 4Q ef the pupil-clicnts pavzicipating in this protuet was not
found to be usceful for predicting successful employmest.

On=-the-job training appears to be a p~uciical approach in the
vocational training of the mentally retarded.

The work-study proaram as couducted in this project is & souad,
acceptable, and workable approach to education and rehabilication
of mentally retarded pupil~clients,

The assignment of a Vecationul Rehabilitation couagcelor Lo work
full cime with the mencally rctawvded in a cooperative progran with
Epecial Education is an effective approach to the provisien

of Vocational Rehabilitation services.

Imnlications:

1,

3,

4,

The program of services syonsored by this project requires a sube
stantial investmoent in Vocational Rehabilitation starff time over
an extended period of time.

This type program places lhieavy demands on state .level Special
Education Consultant staff.

Specialized joint dn-service training for teachers end counselors
is ecssential, ‘

Tcacher training programs could make ‘a more substantial congyi~-
bution to this type cooperative program through a stronger
vocational orientation in their curriculum.

Recommendations:

1,

2,

The Program for the Educable Mentally Retarded developed throush
Research and Demonstration Projcef: 836 should be continuad as
revised using Section II funds., '

1
A project to determine guide lines and the effectiveness of sroup
counseling in a school setting with Educable Mentally Retarded iu
needed and should be deve ped.

Joint staff in-service training should be continued and expanded,

Work laboratories should be established in schools or systems where
the need of this type facility exists,

Teachers should be provided cquipment with vocational implications.

Pre-vocational centers, such as the A. P. Jarrell Pre-Vocational
Evaluation and Training Center, should be established in
geographical areas where justified by a sufficient number of
pupil-clients, :

1

e




7. Collee and university teacher training prozrems should consider
providing instruction in vocationally oriented currziculum and
rehcbilitation procedures to prospective secondary special
education tecachers. '




